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1. ASSESSMENT MEASURES EMPLOYED

What was done?
a. Review of culminating papers and portfolios randomly selected from two sections of ENG 486
b. Review of exit survey results for Integrated Language Arts
c. Focus group of ILA students

Who participated in the process?
ILA faculty (Mack, Johnson, Dickey) and faculty chosen from other areas in the department (TESOL, Composition/Rhetoric and Literature)
What challenges (if any) were encountered?


None

2. OUTCOMES ASSESSED AND FINDINGS
General learning outcomes of the B.A. in English

· All students taking a B. A. in English should be
informed readers, able to formulate readings of texts based on their knowledge of literary historical contexts and of basic critical strategies 
able to develop a thesis and sustain a coherent written argument about literature using secondary sources

These outcomes were assessed directly during the review of ILA portfolios and indirectly via the exit responses.  Portfolios were ranked overwhelmingly excellent or competent in their knowledge of literary genre, their knowledge of literary types, and their ability to read and interpret texts.  One student was rated “poor” on the first two of these criteria. For the second outcome, portfolios showed somewhat less strongly:  While students ranked very well on their knowledge of the writing process, they were judged mostly “competent” (rather than excellent) in their ability to write expository academic work and in their demonstration of rhetorical competence.  The reviewers also noted “weakness in proofreading skills” on many of the portfolios.   On the exit surveys, most students commented very positively about the department’s courses.  One respondent wished for more literature classes because they “may help in preparation for the Praxis exam.”
Learning outcomes of the concentration in Integrated Language Arts

· Students in the Integrated Language Arts Concentration should also be

familiar with the fundamentals of teaching language arts at 
the high school and middle school levels


able to develop an approach to language arts teaching 

informed by their understanding of literature and language
These outcomes are more specific to the ILA core classes students take in their final quarters, to state and professional requirements, and to the students’ intended careers.  Students generally did very well on both these outcomes.  Specifically, students scored excellent or competent on their knowledge of reading, on their knowledge of the integrated language arts, on their ability to plan lessons on writing and reading, and on their ability to construct specific strategies to deal with students’ skills.  The lesson plans included in the portfolios were nearly all very strong and impressive.  Students who responded to the exit survey and students who participated in the focus group back up this impression.  They have found that the ILA content courses have provided them with training focused on their professional goals.
However, there is a pervasive student complaint in this area, voiced in exit surveys and in the focus group, although it relates to course availability and scheduling rather than to learning outcomes.  Students are very upset that the core ILA classes are offered infrequently and are always closed.  
3. PROGRAM IMPROVEMENTS
The primary goals of the students’ knowledge of literature, knowledge of teaching language arts, and ability to relate literature to high school teaching appear to be met.  Both the portfolios and student testimony seem to confirm that students in the program are well prepared to commence student teaching and graduate preparation for teaching language arts at the conclusion of the English major.  Only the area of writing effectiveness and correctness seems to need serious work.  The ILA faculty are going to reexamine the portfolio and look for ways to improve student writing skills.  
The problem of closed ILA classes and the student upset that this situation causes is being dealt with more slowly.  This year the department has made an effort to teach most of the ILA core classes each quarter, and we have added sections in particularly high demand.  We are also conducting a search for a new ILA/English Education specialist.  Hiring an additional faculty member should enable us to add sections and help students get through the program more quickly.
4.  ASSESSMENT PLAN COMPLIANCE



Explain deviations from the plan (if any).
None

5.  NEW ASSESSMENT DEVELOPMENTS


Describe developments (if any) regarding assessment measures, 
communication, faculty or staff involvement, benchmarking, or other 
assessment variables.

The ILA faculty are continuing to conduct assessment of the program to meet the requirements of NCATE, the national accrediting agency for programs in Teacher Education.  As part of this activity, they are assembling data on the post-graduation success of ILA students.  Preliminary evidence suggests that graduates of the ILA program tend to pass the PRAXIS II examination (a content area exam in language arts required by the State of Ohio) with a much higher pass rate than students who graduated under the older English Education program did.  Graduates of the ILA program also tend to be successful in their first year of full-time teaching, which is traditionally a very difficult year for new teachers.  
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