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1. ASSESSMENT MEASURES EMPLOYED

In order to effectively obtain information for assessment of the Women’s Studies Program at Wright State University, three different questionnaires were administered. The first questionnaire, the general student survey, was administered to students taking women’s studies classes during Spring and Summer 2005. The WMS courses were selected randomly and included WMS 200, HST 220, HST 486, ATH 458, WMS 300, and ENG 720. Questionnaires were sent to the instructors of the classes with a memo requesting that they have the students complete and return them to the Women’s Studies Program office. The second, an exit survey, was administered to graduating women’s studies majors, Fall 2004-Summer 2005. The last questionnaire, an alumnae survey, was mailed, Fall 2005, to all graduated majors and minors.  The questionnaire included a letter explaining the purpose of the survey, a statement regarding confidentiality, the expected time involved in taking the survey, and a self-addressed stamped envelope for returning the survey. This process of administering the questionnaires did not result in any challenges. Those participating in the gathering, analyzing and reporting of the data included the WMS director (Kelli Zaytoun) in consultation with the WMS advisory council, administrative specialist (Cindy Vanzant), and two student employees (who did basic data entry). Student papers were not reviewed for reasons explained in (4) the assessment plan compliance and (5) new assessment developments sections.   

2. ASSESSMENT FINDINGS

Note: The current assessment plan objectives and learning outcomes refer only to the graduates of the program. Because we are still awaiting feedback from the alumnae survey, sent September 2005 as directed on the plan (survey was not mailed in 2004, or even developed yet for that matter, when the current director assumed her position), we have no data yet to report. However, data was collected from current students taking women’s studies classes to assess their learning outcomes. The significance of these data (how they meet objectives and learning outcomes) will be evident in the new, revised assessment plan.               
Learning Outcomes (correspond with objectives of the program, ie., Outcome 1 corresponds


with Objective 1)  


Outcome 1:  Students will apply key elements of gender theory and methodology
Student perception of application of gender theory and concepts across academic 

courses


Students were asked how they would apply the concepts (from question 3 in General Student

Survey) in other courses. Their responses demonstrated that they will be more sensitive/attentive
to gender issues and more conscious of the biases in the different treatment of women and men
in classes. They also mentioned being more gender inclusive in their writing by discussing these
issues in papers. The students also expressed that they would be better thinkers, having a
stronger ability to critically study and appreciate the material, and being able to keep an open
mind and better analyze what is read and taught in other classes.


In summary, of all the students who responded to this question, 87.8% were very positive 

about how their learning of gender theory impacted their lives, broadened their perspectives, and 

how its role will forever affect their lives. The remaining 12.2% did not demonstrate negativity 

to what they had learned, but stated that they did not know how they would apply their learning 

in other classes because they were graduating, or felt that their majors did not provide them with

opportunities to use what they had learned.

Outcome 2:  Students will acquire and apply data to understand how the development of

knowledge is implicated by gender relations across ethnic and racial groups.
Student perception of knowledge gained

Students were asked to identify concepts which helped them gain more insight about 
gender issues in the United States and the world. A list of nine concepts was provided with an 
option to fill in an additional concept under “other.”  The concepts that were identified most

often were the history of women’s movements (78% of students), the intersection of race, class, 
gender and other identity categories (76% of students), and sex-segregation (in the workplace,
home, society, and other institutions) (74% of students). Overall, when considering the nine 
concepts, seven of the concepts were selected by more than half of the students taking the 
survey, leaving only two that were selected by less than half (47% and 32%).  This demonstrates
that 77.8% of the nine concepts were identified by the majority of the students as helping them to
gain more insight about gender issues in the U.S. and the world, with 22.2% not being identified
by a majority of the students.  Percentages/Concepts are as follows:
74% (1)
Sex-Segregation (in the workplace, home, society, and other institutions) 

63% (2)
Social Construction of Gender

47% (3)
Comparable Worth and Pay Equity

52% (4)
Connections between the Personal and the Political  

78% (5)
The History of Women’s Movements 

59% (6)
Feminist Thought 

76% (7) 
The Intersection of Race, Class, Gender and Other Identity Categories

37% (8) 
Connections between Classroom Content and Social Issues/Responsibility

50% (9) 
International and Global Gender Issues

5 total
(10)
Other:

· The historical struggle of Black women.

· Economics and gender inequality.

· Importance of education.

· 3rd Wave Feminism.
· Available organizations.

Initially, students were asked to select as many concepts (from the provided list) that they think helped them gain more insight about gender issues in the U.S. and the world. After making all of their selections, they were then asked to identify, from this list, the two most critical concepts they learned in their women’s studies classes. Three top critical concepts surfaced equally in their responses and corresponded exactly with the top percentages of those initially selected. Students identified the history of the women’s movement, the intersection of race, class, and gender and sex-segregation as equally being the most critical concepts that they learned in their women’s studies classes. Their responses indicated how their knowledge had increased due to their broadened awareness of the impact of these particular issues in their and others’ lives.

Additionally, even though these three were the concepts most often identified as being critical, the other concepts were also ones that students specifically targeted as being critical in the knowledge they gained in their women’s studies classes.    
Outcome 3:  Students will use their strengthened reading, writing, and listening skills in

conversations within and outside of their cultural milieu to apply this knowledge within the

broader context of a global society.
Student perception of critical thinking, writing, and other skills 


Of the students surveyed, 68% felt that their writing skills were more firmly developed  
and enhanced by taking women’s studies courses; 66% said the same for their listening skills;
and 50% their reading.  


When asked how these skills helped them in other academic courses, the students responded 

that they benefited from improving their writing skills over other skills. Student stated that their

research ability/knowledge, vocabulary, confidence in writing, proper formatting, and critical
thinking skills, had all been enhanced and was consistently demonstrated by their writing more

effective papers. Additionally, students responded that they are now more critical in their
listening skills and realize its importance in the learning process. Additionally, they focused on

how women’s studies classes have raised their critical consciousness and awareness which has
also led them to be more attentive in other classes.


Lastly was the improvement in reading ability. Students responded that their ability to read

critically, manage time, and comprehend their reading had all increased dramatically.
Outcome 4: Students will develop knowledge about activism and advocacy as learning tools

to describe and discuss social, cultural, and economic components of social life as it relates

to gender.
Student perception of applying scholarship on advocacy and activism

Students were asked how they would apply what they learned from their women’s studies classes about social responsibility, advocacy, and activism. Their responses were overwhelmingly positive, consistently demonstrating how these issues had changed their outlooks on life as well as how they would be socially responsible in the future. They expressed how their newfound knowledge had sparked their awareness and would lead them to become more involved in taking action to bring about change. Their future intentions included getting involved in activist groups, volunteering at the Artemis Center and Womanline, doing more to bring awareness to their community, and fighting for what they believed.  
In summary, of all the student who responded to this question, 88% were very adamant in their responses, stating that they felt that change was necessary and that they were planning to do something to bring about this change. Although a total of 12% of the students who responded did not state how they would apply their newfound knowledge in the future, only 4.3% said “No” that they would not do anything differently, while 7.7% stated that they “did not know” how they would use their knowledge. 
Outcome 5:  Students will develop and utilize strong interpersonal skills to allow them to

enter into various cultural, social, economic, civic, and workplace settings.  
Student perception of how they will apply skills in diverse workplaces


The exit survey asks students to describe their understanding of the intersections of race, 

gender, and other identity categories, and how they might apply these ideas in their workplaces 

and beyond.  The responses demonstrated that while pursuing their women’s studies degrees, 
they had developed and increased their critical thinking skills, enhanced their knowledge about 
the lives of women of all races and ethnic groups, along with the struggles of each, and had 

gained a deeper and clearer understanding of women’s issues and the importance of the 
women’s movement. They also felt that their women’s studies education would be very
instrumental in how they live their lives and in their future work environments because their 
commitment to supporting, respecting, advocating and working towards gender and racial

equality was now a priority.   
3.  PROGRAM IMPROVEMENTS

Because the statistics and qualitative data are very positive (and because the program is still

early in its new directorship), no changes are suggested to curriculum, teaching methods,

facilities, or services at this time.  
4. ASSESSMENT PLAN COMPLIANCE

Because a new director assumed leadership mid-year, and because some major problems were discovered in the existing plan, not all assessment measures were implemented, such as the review of student papers. Also, data was not available from 2004 because surveys were not distributed (or even developed in the case of the alumnae survey). Findings from the Alumnae Survey will be reported in the Fall 2006 report.  An Alumnae Survey was sent, Fall 2005, and responses are still being returned. A major overhaul of the plan to develop coherence and consistency, by the director and the advisory board, will take place Winter Quarter 2006.    
5. NEW ASSESSMENT DEVELOPMENTS

Again, because of complications with attempting to execute an existing (and problematic) plan that had not yet been implemented, the new director and advisory board will completely revise the plan in winter of 2006. The following are changes/concerns/issues to be addressed in the new plan.

1) The General Student Survey does not directly address the current objectives and learning outcomes, which refers to graduates only.    

2) The General Student Survey was administered to students enrolled in Women’s Studies classes. This included Women’s Studies majors and minors, but did not specifically target them. In order to assess the measurable outcomes and benchmarks outlined in part five of the plan, surveys must be completed by all women’s studies majors yearly. Therefore, a question will be added to the General Student Survey asking the student to indicate if they are a women’s studies major. Surveys will also be mailed in April for women’s studies majors to complete if they did not complete one in a randomly selected class that particular quarter.
3) The comparative content analysis evaluation techniques described in Sections 6, 7, and 8 measures (reviewing student papers, exams, syllabi, class portfolios) may be too laborious for the limited availability of the advisory board members. Also, class portfolios are not required in many (most?) classes. 
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