Academic Calendar Subcommittee

Report on Experiences of Similar/Peer/Aspirant Institutions
Charge of Working Group:  This working group’s mission is to begin with the second charge to the committee “to examine and review the experiences of other peer and aspirant institutions that have converted their calendars from quarters to semesters.”  Since our initial review suggests that there are few, if any of the members of the college’s list of “peer/aspirant institutions” who have converted (because most have been on semesters for what appears to be a considerable time), we also expect that this subcommittee will search for institutions similar to Otterbein in other ways. 
Summary: The Working Group reviewed the experiences of peer/aspirant institutions and institutions similar to Otterbein.  We found 19 peer/aspirant group institutions have been on their current calendars at least 10 years with the exception of the U of Indianapolis which converted to a 4-1-4 in 2000 (all are on semesters except North Central which is on quarters). The last similar-to-Otterbein institution to convert was Baldwin-Wallace in 1998.  The most recent private Ohio institution to convert was Cedarville University in 2002.  Ohio Northern University recently made the decision to switch the undergraduate programs to semesters (graduate programs are already on semesters).  When Ohio Northern switches, Otterbein will be the only private 4yr institution in Ohio on quarters.  Nationally, fewer than 5 private institutions have converted in the past 10 years.  Written summaries of conversion results don’t seem to exist and memories have faded and/or key players have moved on.  However, we were able to obtain contacts to whom we can pose specific questions that might arise as the College proceeds with further study of a possible conversion.  In addition, we collected the following information that, while not being conversion aftermath experiences, might prove helpful in reaching a decision as to whether to convert.

· Ohio institutions that converted within the past 10 years, how the decision was made and the faculty before/after load.  Conversions generally take about 3 years.
· the status of Ohio and peer/aspirant institutions who have quarter calendars

· factors that lead Ohio Northern to the decision to switch to semesters effective Fall 2011

· common advantages of switching to semesters cited by institutions contacted

· a 2007 study conducted by Ohio University that lead to their decision to remain on quarters (a portion appears below and the full document is linked on our Academic Calendar website)

· Baldwin-Wallace’s guide to semester conversion which shows courses required in the major under the quarter calendar and courses required in the major under the semester calendar…a good visual of the before and after (this document that can be copied for academic departments)
· Central State’s conversion handbook for faculty and staff (linked on our Academic Calendar website)
A. Conversions within past 10 years (these are institutions with similar Carnegie Classification)
Institution

Change


Carnegie Classification
Total Enroll

Otterbein

n/a


very high undergrad
3,107

-Ohio-

Baldwin-Wallace

AU1998 Qtr to Sem
high undergrad

4,394

Bluffton


AU1999 Qtr to Sem
very high undergrad
1,117

Cedarville

AU2002 Qtr to Sem
very high undergrad
3,053

Rio Grande

AU2001 Qtr to Sem
very high undergrad
2,477

-nonOhio-

Concordia

AU1998 Qtr-Sem

high undergrad

2,392

Davenport

AU2003 Qtr-Sem

very high undergrad
11,344

Northeastern

AU2003 Qtr-Sem

high undergrad

24,522

Saint Scholastica

AU1999 Qtr-Sem

high undergrad

3,259

Tri-State


AU1998 Qtr-Sem

very high undergrad
1,274

Woodbury

AU1999 Qtr-Sem

very high undergrad
1,539

B. Other conversions of note within past 10 years

Central State University
AU2005 Qtr-Sem
Shawnee State

AU2007 Qtr-Sem
C. Peer/Aspirant Group Calendar Status (except where noted, all have been on same calendar past 10 years)
Fairfield


Early Sem

Mercer


Early Sem

Bradley


Early Sem

North Central

Quarter
Butler


Early Sem
Evansville

Early Sem
Indianapolis

converted to 4-1-4 AU2000
Valparaiso

Early Sem
Drake


Early Sem
Hamline


4-1-4
Drury


Early Sem
Creighton

Early Sem
Ithaca


Early Sem
Elon


4-1-4
John Carroll

Early Sem
Xavier


Early Sem
Providence

4-1-4
Trinity


Early Sem
Gonzaga


Early Sem
D. Institutions contacted regarding their conversion to semesters and asked the following 3 questions in addition to providing names for future contacts:
1. Was your conversion mandated by your administration or was a recommendation or opinion sought from the campus community? 
2. What was the faculty hour load per academic year in the quarter system and what did it become in the semester system? 
3. Did the conversion hurt enrollment? 
4. Is there another person you would recommend we contact in each of the following areas who could provide brief answers to questions we may send? 
· Faculty contact name and email address and/or phone number

· Administrative contact name and email address and/or phone number

· Non-traditional programs (adult degree, etc) contact and email address and/or phone number
Baldwin-Wallace
1. Presidents of NE Ohio institutions with cross registration agreements felt having all institutions on the same calendar made sense so BW along with Cleveland State and three community colleges all converted.  At BW, faculty and staff voted to convert.
2. 35 quarter hours (seven classes).  Converted their 5 qtr hr classes to 3 and 4 sem hr classes.  If teach 3hr classes, must teach 7 courses or 21 sem hrs.  If teach 4hr classes, must teach 6 courses or 24 sem hrs.  Currently examining load and likely will settle on 24 as it is the load for most Ohio Athletic Conference institutions.

3. No impact on enrollment.  However, evening and weekend enrollment has declined, but think decline is due to employers no longer providing tuition remission.  Associate Registrar was student at time of conversion and said most students liked it more than quarters.
Bluffton

1. Not mandated.  Much debate over long period of time.  Faculty supported it.
2. 36 quarter hours.  24 semester hours.

3. No impact on enrollment.
Cedarville

1. Mandated.  Prior to close of 1999-2000 academic year, department chairs made formal recommendation to remain on quarters.  Assumed matter was then closed.  Upon return that fall quarter, president announced they would be converting to semesters effective fall 2002.  

2. 36 quarter hours.  24 semester hours.

3. No adverse effect, but number of hours sold declined.  Since tuition is per credit hour, has made a negative difference.

Central State
1. Recommendation made to Board of Trustees by faculty/staff committee.  Advantages of semester system were identified, but there was agreement no calendar is perfect.

2. Did not respond.

3. Did not respond.

Davenport
Davenport purchased two institutions and operated for awhile on quarters and semesters.  Made sense to convert to semesters.  Type of institution deemed too different to be helpful to us (they have 30 locations in several states).
Rio Grande

1. Conversion talked about by faculty and staff for many years.  When Rio reached point of needing major curriculum review, faculty decided timing was right.  Administration made final decision.
2. 42 quarter hours.  24 semester hours.

3. No impact on enrollment.  Worked with each individual student to develop conversion plan so assure graduation not delayed.  Students concerned at first, but things settled down when started working with their advisors.  Many later indicted they like the more relaxed atmosphere semesters provided and became quite comfortable with the change.

Shawnee State
1. Faculty voted to defer decision to president and Board of Trustees in 1998.  Approved, but planning did not begin untl 2003 and implemented fall 2007.  Reason…other institutions already converted and felt less chance of losing students.

2. Did not respond.
3. Enrollment dropped 4.5% for fall 2007, but expect it to rebound fall 2008.
Toledo
1. Mandated.

2. UT is a collective bargaining university so teaching loads are negotiated by contract.
3. No impact on enrollment.

E. Status of Ohio Institutions and Sole Peer/Aspirant Institution On Quarter Systems
1. Columbus State – probably convert if and when OSU converts.
2. Ohio Northern University – in process of converting to semesters; go live is Fall 2011; see additional ONU information elsewhere in this document.
3. Ohio State University – no formal talks as yet, but source feels will convert AU2012 after installation of PeopleSoft administrative software (similar to our Banner conversion).
4. Ohio University – made decision summer 2007 to remain on quarters; non-OU source feels they will convert when they are last remaining state institution on quarters; at a disadvantage for ease of student transfers to OU.
5. Wright State University – Ohio U contacted Wright State in 2007 regarding their status; response was faculty decided against it due to amount of effort involved.
6. University of Cincinnati – evaluating conversion to semesters at request of president; looks probable.  Transferability is a big reason to convert.  Development of a calendar is a challenge because of need to preserve time in summer to work in a summer term.  Faculty concerned about number of instructional days in fall and spring semester so this is a sticking point at the moment.

7. North Central College (only other peer/aspirant on quarters; info is from David Horner of their chemistry dept; he is an Otterbein alum)

Yes, we're still on a trimester calendar very similar to Otterbein's.  (We even have a Thanksgiving-New Years Day break.)  About 10 years ago we examined the possibility of switching to semesters, but in the end decided not to.  The topic still comes up, and I think most faculty would like to switch.  Science faculty don't like trimesters due to the diminished lab time for each course, nor do they like the short summers; it's hard to do research AND take a family vacation.
Main reasons for not switching:
1.  The benefits of changing were judged to be insufficiently large to offset the high one-time cost (in both money and man-hours) associated with making the change.
2.  At the time the local community college was on a quarter system.  This school is a major feeder of transfer students to North Central, and it was felt that a switch to semesters might drive away prospective transfer students.  (Since then the community college has switched to semesters with no impact on the number of students we get from them.)
3.  The financial benefits of changing were minuscule, and the financial cost of changing was significant.  I think one thing we noticed was that we're currently able to do some physical plant repairs during December, when bids from contractors tend to be lower than bids for summer work.
Additional comment by David Horner:
One trimester calendar that's a little different is the one at Augustana College in Illinois.  They start Fall term in August and end about a week before Thanksgiving.  After a break of 1-1.5 weeks they sneak the first three weeks of Winter term into December.  Consequently, the school year ends in May when the semester schools are getting out.  This might be a nice compromise calendar, but for some reason we didn't look at it.

F. Factors Affecting Ohio Northern Decision to Convert to Semesters

ONU is currently on a unique calendar.

· For undergraduate programs: traditional quarter of 10 weeks with courses meeting 3 hours/week for a total of 30 hours per term; 1st quarter begins in late September and ends before Christmas break; last term ends in June

· For graduate programs: traditional semester of 15 weeks with courses meeting 3 hours/week for a total of 45 hours per term; first semester begins in late August and ends before Christmas; second semester begins in mid to late January and ends in early to mid May.

· There is a distinction between a Quarter System and a specific Quarter Calendar, e.g. OSU and ONU are both on a Quarter System but have significantly different calendars.

	Factor
	Semester calendar
	ONU Quarter System and calendar

	University retention rates
	2 natural attrition points
	3 natural attrition points

	Study abroad
	Fits with other institutions
	Doesn’t readily fit with other institutions

	Internships
	Fits with most other institutions
	Doesn’t readily fit with  other institutions

	Sports Scheduling
	Fits with most other institutions
	Doesn’t readily fit with other institutions

	Tuition 
	2 tuition billing cycles
	3 billing cycles

	Transfer credit 
	In general, easier to evaluate  (with the notable exception of OSU-main campus Ohio U, WSU-Wright State U, U of Cincinnati and all branch campus as well as technical/community colleges sharing facilities. )
	In general, harder to evaluate since most schools are on semesters (with notable exceptions of OSU, Ohio U, Wright State, U of Cincinnati and all branch campus as well as technical/community colleges sharing facilities.)

	Scheduling slots
	More scheduling slots (8 MWF; 5 TR, 3 p.m. athletics left open)

(Sections of classes starting at 3PM or later must be multiple section classes. The schedule must have a time period set aside for chapel, not necessarily Wed.  Prior to 1994 chapel was 11 AM Thur.  Returning to that time would create an ‘unused’/’open’ time period at 11 AM Tue.) 
	Fewer scheduling slots (8 slots four days a week, 3 p.m. athletics left open) (Sections of classes starting at 3PM or later must be multiple section classes. This is supposed to be the present practice but it is not closely monitored or enforced.)

	Pedagogical & course factors
	
	

	Student contact hours
	45 (3 Sem Hr – 15 weeks)
	40  (4 Qtr Hr – 10 weeks)

	Number of Courses offered per year
	Programs will not be able to offer as many courses per year; this is a particular problem for majors with a high number of classes or hours required for graduation.

This is not a “quarters” vs. “semesters” issue—on traditional, 30-hour term  (quarters we would also not be able to offer as many courses

(This depends upon how the faculty will structure the curriculum in the various colleges and departments.  Even if the recommended class basic structure is 3 sem hours there will be some 4 sem hour courses and some 5 sem hour courses.  There might even be some 2 sem hour classes.  The 4 and 5 sem hr courses will create scheduling problems for the students.)
	ONU’s 3-3-3 load and “mini-mester” terms allow more upper-division courses for “loaded” majors



	Courses in year-long sequences
	Unchanged

( a 3 course 4 Qtr hour sequence will become a 2 course 4 sem hour sequence.  The issue of sequences of two(2) quarter in length or more than three (3) quarters in length needs to be addressed along with how a student completes less than the whole sequence or repeats part of a sequence. )
	Unchanged

	“Stand-alone” courses

(courses that are not part of a full year sequence)
	Single-term (3 Sem hr) courses will meet 45 hours instead of forty (4 Qtr hr) ; these courses will be spread out over 15 weeks instead of 10

Skills courses—more assignments, more time for feedback

Content courses—less content omitted; more depth as well as breadth; time to complete in-depth research projects and for faculty to provide research direction
	Skills courses—fewer assignments than courses taught on longer terms; less time and opportunity for faculty feedback

Content Courses--material normally presented on semesters is omitted; students are rushed in long-term projects or have to start them before they really know enough to make good choices; students have too many large assignments weeks 8-10

	Student retention of material
	Longer and deeper exposure to material ( 45 contact hours over 15 weeks)
	40 contact hours in 10 weeks? 

	Professor feedback
	More time for professor feedback and student response, perhaps two week turnaround for major assignment
	assignments that require professor feedback must be graded and returned within a week



	Daily schedule
	Students spend fewer hours/day in class; more time for thinking, reflecting, in-depth projects, taking breaks; perhaps less frantic pace; less “high school” schedule

Same is true for faculty.

( IF the faculty develop class schedules with a good/balanced distribution of MWF (approx 70%) and TH (approx 30%) classes. )
	Daily contact and practice can be beneficial in some disciplines; 

In others the pace is frantic

	Winter term
	Doesn’t exist
	Break causes problems with student retention of course material; weather cancellations and illness often cause fewer class meetings. Winter term is rarely equivalent to fall and spring.

	Experiential and service-learning
	More time for faculty to plan and students to complete these types of learning experiences
	Difficult for students to get hours/experiences in with 10-week terms and the 4-hr/week daily schedule

	Faculty
	
	

	Contact hours
	45 (3 Sem Hr – 15 weeks)
	40 (4 Qtr Hr – 10 weeks)

	Load
	4-3 or 4-4; 7-8 courses/year

(This will depend on how the faculty structure the curriculum.  Using the standard quarter to semester conversion, a quarter system  yearly teaching load of 36 Qtr hours would be equivalent to a semester system load of 24 Sem Hrs.)
	3-3-3; 9 courses/year

	Advising
	2 registration periods
	3 registration periods

	Breaks
	Shorter T-giving break (but no course prep);

longer Christmas break (Depending on the beginning date and ending date for the year.  Possibility of a short mid-semester break.  Possibly a Spring break in addition to the Easter break.)
	Thanksgiving break comprises 1) turning final fall grades in; 2) visiting family; 3) getting ready for new quarter—not much of a break



	Student credit hours
	More students per term, but more relaxed pace


	Fewer students, but frantic pace

	Hiring
	Probably system most familiar to junior faculty 

7 or 8 courses/year is not out of line for a high-quality, primarily baccalaureate institution
	Fewer and fewer new faculty are familiar with quarters

9 courses / year does not match standard instructional load for high-quality baccalaureate institutions

	Planning
	More time to plan 
	Compressed planning time

	Program Factors
	
	

	Course offerings
	For “loaded” majors, fewer course offerings

(This would depend on how the faculty will structure the curriculum.   Variety could be achieved by offering some 300-400 courses for 2 Sem Hour, but there would be an impact on the teaching load, preparations per term or year.) 
	More course offerings—makes complex majors with minimal staffing possible

	Licensure and accreditation
	There may be staffing issues, since we can offer fewer classes.

Major hassle of changing accredited programs and licenses
	Staffing may be sufficient.

No administrative hassle with the status quo

	Internships or clinical practices
	Scheduling and sites may have to change on semesters
	Scheduling and sites could remain as is.


G. Common Advantages of Semesters Cited by Institutions Contacted
A semester calendar will:

· provide more time for in-depth study and learning of course material
· contain proportionately more out-of-class time for students for preparation and digestion of course materials, for independent study, reading, writing and deliberation
· promote more effective scheduling of off-campus learning experiences (e.g., student teaching, cooperative education)
· provide more time for summer internships and research projects
· be more compatible with the majority of other institutions in calendar and course credit; may assist with study abroad programs
· promote better scheduling of activities involving other higher education institutions (e.g., conferences, athletic events)—most are on the semester calendar
· bring calendar into line with most textbooks which are written based on semester timelines
· reduce tendency toward compression and fragmentation of courses
· provide faculty with the chance to revise and update curricula
· provide more time for deliberation of academic action between terms and notification of students prior to the next term 

· reduce number of faculty tasks related to term endings and beginnings; e.g., grading, advising, registrations…thus freeing time for instruction or other matters more directly related to instruction
· reduce registration and financial aid activity from three times to two times during the normal academic year
· distribute tuition and fee payments over two, not three terms.

· give students a better chance at summer jobs because the school year will end earlier
· allow graduating seniors to enter job market earlier
H. Findings of Ohio University Decision to Remain on Quarters (OU quarter calendar very similar to Otterbein’s including a December break from Thanksgiving to New Years)
· Majority of undergraduates support quarters.  Graduate students are split.  Majority of administrators and staff prefer semesters.  Faculty are split.  At the conclusion of the study, conversion committee voted 11 to 9 to remain on quarters.

· Survey of other institutions that switched revealed the decision was administratively driven and reasons cited focused on efficiency concerns.  OU conversion committee felt choice of calendar system should be an academic decision.

· University should build up adequate reserves to cover transition costs and any short term loss in revenues due to loss of students.

· Important to refine and clarify who OU is as an institution.  Those favoring quarters pointed to greater variety of courses in quarter system as more indicative while those favoring semesters found greater depth of study in semester system as more in keeping with identity.

· Most respondents preferred significant mid-year break and earlier end to academic year.  Difficult to achieve both in quarter system.

· Those who preferred the late start quarter regarded a shorter winter break as less disruptive to students and the corresponding longer summer break as providing more opportunities for research.  Those who preferred the current calendar regarded the long winter break as providing students with opportunities for internships and seasonal employment and as offering faculty research time.  

· The Guiding Principles are as follows:  

· Our deliberations and recommendations should reflect our values as an institution.

· The calendar and/or calendar system we recommend should enhance Ohio University’s competitive position while also enhancing our academic quality.

· The calendar and/or calendar system we recommend should enhance our ability to recruit and retain students.

· The calendar and/or calendar system we recommend should enhance our ability to recruit and retain faculty.

· The calendar and/or calendar system we recommend should enhance the student experience at Ohio University.

· The calendar and/or calendar system we recommend should not increase faculty workload.

· The calendar and/or calendar system we recommend should not adversely affect students’ time to graduation.

· The calendar and/calendar system we recommend should facilitate the ability of students to transfer to Ohio University.

· The calendar and/or calendar system we recommend should be effective in facilitating research, both at the graduate and undergraduate level.

· The calendar and/or calendar system we recommend should provide the flexibility to serve the varying pedagogical needs of the disciplines across campus.

· There should be adequate resources to support any changes in the calendar or calendar system.  Faculty involved in the curricular process should be compensated for their efforts. Additional support staff should be hired if needed to help with administrative details.

· Adequate advising resources should be a priority in any changes to the calendar or calendar 

· Students should be informed about the educational issues involved in considering changes in the calendar and/or calendar system.

I. Ohio University Survey of Six Large Institutions That Converted to Semesters

1.    WHY DID YOUR INSTITUTION CHANGE SYSTEMS AND HOW LONG DID IT TAKE ?

Auburn – Hard to say for the institution, but the main advantage is to be in sync with the rest of the world.

Utah – It was mandated by the legislature against much opposition.  The decision was driven by economics.  The planning process was about three years.

University of Georgia – State mandated and two years to make the change.

Minnesota – The push came from pressure to have the same academic calendar as other institutions of higher learning in the state in order to simplify transfers for students and credits.  In addition, some students had complained that quarters disadvantaged them for summer employment.

Toledo - Motivations for converting were varied.  The vast majority of higher education institutions in the country were on semesters (about 80% at the time and only 15% on quarters; all major universities in the northern tier of Ohio were on or converting to semesters) and attracting transfer students was important; gaining continuity in classes (year-long sequences in 2 parts not 3); reduced bureaucracy (registration, billing, assigning teachers and TA’s).  Of course semesters leads to a reduction of 1 week per week for instruction and testing (2 semesters of 15 weeks of class and 1 week of finals = 32 weeks versus 3 quarters of 10 weeks of class and 1 week of finals = 33 weeks).  Everyone was in favor of this since the loss was for final exams, class time which was unchanged.  Another advantage to this was that I gave students a longer summer to earn money – and the May completion allows them to get jobs earlier than quarter schools.  Process to make the change took 27 months. 

Youngstown State – Administration thought it would be a way to save money and thought the Board of Regents was about to mandate a change.  It was a three year process and not as difficult as first thought.  Set up an appeal board for students to appeal decisions regarding individual curricular requirements.  Only two students petitioned the appeal board.  Always gave the student the benefit by rounding up.

2. HOW DID YOU DECIDE ON THE SYSTEM YOU CHOSE ?

Auburn – Faculty not involved, decided by administration.

Utah – We didn’t want it.  It was imposed on us by the legislature.  They thought it would save money and align us with the majority of universities.

University of Georgia –  did not respond.

Minnesota – The change to semesters was imposed on us by outside forces, including the state legislature.

Toledo - We set up a student appeal committee for those who felt that they were disadvantaged in the conversion.  All worked very hard to meet our guarantee that students would not be disadvantaged.  The committee has faculty, staff and students.  Of our 20,000 students, not a single one filed a university-level appeal.  We were quite proud of this fact.  Course conversion was accomplished in one of two ways as selected by the department:  spread out a quarter class to semester length and reduce hours from 5 to 4 or 3, or from 4 to 3; keep the same number of hours but reduce the total number of courses.  The sciences and many of the creative departments simply divided their year into two instead of 3 so physics I-II-III became physics I - II.  Foreign languages went from 4 quarters to 4 semesters, but at lower hours.  The factor of two-thirds had to be achieved because no increase in overall student hours was permitted.  For the degree, the 186 quarter hours became 124 semester hours.  Engineering used the occasion to reduce their credit hour requirement to a value closer to the other colleges.

Youngstown State – did not respond.

3. HOW MANY CREDIT HOURS ARE THE TYPICAL COURSES IN YOUR NEW SEMESTER SYSTEM ?

Auburn – 3-5, graduation requirement 120 hours.

Utah – Three credit hours.  120 hours to graduate.  60 hours to meet general education requirements.

University of Georgia –  Was 5 now 3.

Minnesota – did not respond.

Toledo - Course conversion was accomplished in one of two ways as selected by the department:  spread out a quarter class to semester length and reduce hours from 5 to 4 or 3, or from 4 to 3; keep the same number of hours but reduce the total number of courses.  The sciences and many of the creative departments simply divided their year into two instead of 3 – so physics I-II-III became physics 1-II.  Foreign languages went from 4 quarters to 4 semesters, but at lower hours.  The factor of two-thirds had to be achieved because no increase in overall student hours was permitted.  For the degree, the 186 quarter hours became 124 semester hours.  Engineering used the occasion to reduce their credit hour requirement to a value close to the other colleges.

Youngstown State – Mostly 3, but some stayed at 4 for year long course sequences, graduation now requires 124 hours.

4.  WHAT WAS THE TYPICAL COURSE LOAD FOR FACULTY AND STUDENTS PER TERM UNDER YOUR PREVIOUS SYSTEM ?

Auburn – Faculty – 1 course if research active, did not remember for students

Utah – Physics Faculty doing research – one course per quarter.  Grad students – three courses/quarter.  Other faculty have a 2-2 load with reductions for scholarship and service.  Strong Graduate curriculum.

University of Georgia – Students had difficulty at first because the old system was 5 credit hours courses and they only took three per quarter.

Minnesota –.In physics and astronomy, it was and remains one course per term.  In most cases it was and remains 4; the number of credits required, therefore, is reduced by 2/3.

Toledo - Generally -3-3-3 and now a 3-3 with arts and sciences a 3-2.

Youngstown State – Faculty 3 classes per quarter, typical student load 15-16 hours.  124 hours to graduate with a third as general education.  Some faculty have a 4-4 load.

5. HOW HAS THE WORKLOAD FOR FACULTY CHANGED?  (RESEARCH/TEACHING/SERVICE)
Auburn – Same as before.

Utah – Not much change.

University of Georgia – Teaching workload has decreased from a 2-1-1 to a 2-2.  Faculty perceived this as a reduction.

Minnesota – Essentially neutral in all categories

Toledo - Faculty generally have the same amount of time to get their work done.  Less time advising.  Better for working with graduate students.

Youngstown State – Class preps per term have increased from 3 to 4.

6. WHAT HAS BEEN THE IMPACT ON STUDENT’S  ABILITY TO PROCESS COURSE INFORMATION OR COMPLETE ASSIGNMENTS?

Auburn – None.

Utah – I think it is harder on the students.  As indicated before, there is sag after the 11 or 12th week.  The situation is probably better for grad students.  They are more disciplined.

University of Georgia – Faculty in the Arts thought that students would have more time to practice, but did not happen.  Many of the Professional Schools (business) are on a different academic schedule.  Many different course scheduling options are used.

Minnesota – See previous comment about the comparison.  Semesters do offer greater opportunity for students to do independent work in a course.

Toledo - Better for graduate students.

Youngstown State – did not respond.

7. WHAT IMPACT, IF ANY, DID THE SYSTEM CHANGE HAVE ON STUDENTS IN TERMS OF:  INTERNSHIPS, SUMMER EMPLOYMENT, BEGINNING EMPLOYMENT AFTER GRADUATION ?

Auburn –Negative impact on internships for engineering students, positive impact on summer employment opportunities, no impact on graduation employment opportunities.

Utah – All general education and core classes offered in the summer to accommodate students who work in the ski industry.
University of Georgia – Very positive impact.  Students were able to participate in internships and summer employment.

Minnesota –. Have not documented these, but see previous comment about the rationale.

Toledo – Much easier for student to obtain internship and summer employment.  Easier transition to real job with earlier graduation date. 

Youngstown State – One of the reasons for making the decision to change systems.

8.     HAVE CLASS SIZES CHANGED AND IF SO HOW? 

Auburn – No.

Utah – Not much change.

University of Georgia – Yes, but so did enrollment.

Minnesota – Not much in most cases.

Toledo - No change in class size.

Youngstown State – No.

9.    WHAT HAVE YOU GAINED THROUGH MAKING THE CHANGE ?

Auburn – As department head, a substantial (2/3) reduction in paper work.

Utah – Not much.  Fewer courses.  Longer courses.  A significant enrollment drop in the first year it was implemented as students readjusted their programs.

University of Georgia – Critical review of the curriculum. 

Minnesota – The reduced number of terms simplifies registrations and exams.  Semesters allow courses to have more depth and to include term projects, papers, etc.  Quarters offer more flexible options.  I think faculty are still somewhat divided on this, but the majority seems to be happy with the change.  The change also forced a reevaluation of curricula that was probably overdue.

Toledo - Forced us to evaluate and evolve our curriculum.  Also believe that the switch to semesters allowed Toledo to stop an enrollment decline and level off enrollment.  Used the conversion to look at everything academic to see if it could be improved.  Departments were encouraged, but not required, to revise their curricula to reflect changes in their field.  This was probably only done to a limited degree due to the short time available.  Other technical improvements were also made (e.g. degree audit) this review included academic regulations, like grading policies, which had sometimes evolved on different tracks in the various colleges.  The result was a more consistent set of policies.

Youngstown State – Nothing for Faculty.  Administration claims savings but number of administrators has increased.  Other faculty commented that semesters were more humane and forgiving.  Example if a student was sick for a week, had enough time to recoup during a semester.

10.   DID YOUR UNIVERSITY HAVE TO INCREASE THE NUMBER OF ADMINISTRATORS TO FACILITATE THE CHANGE ?

Auburn - Universities seem to increase the number of administrators on a regular basis but I doubt that it has anything to do with the semester system.

Utah -They did increase but it is not clear why.

University of Georgia – Yes, but not related to quarters-semester but new president.

Minnesota - Not as far as I can tell on this account, anyway.

Toledo - No

Youngstown State – Admin staff have increased but unconnected to the change.

11.   WERE RESOURCES PROVIDED TO MAKE THE TRANSITION?

Auburn – Yes some central funds, not certain how much.

Utah – None to faculty.

University of Georgia – None to faculty or dean level.

Minnesota – Not to departments.

Toledo - Some resources. Not shared with all colleges or units.  The only full time employees in the academic branch were myself (full time released from chemistry for 24 months), a secretary, and a staff member to prepare documents like the catalogue (did not span the entire period).  We did have full time temporary staff members hired for various technical duties, like computer programming.  Compensated faculty for their time.  The compensation was either a course released for a term or a cash stipend of $1, 500 (1996 dollars) for each term of effort.  In departments one or two faculty members had this responsibility for one term, in the colleges 6-8 faculty had this role for one term and for the university the curriculum committee (about 10) was compensated for their summer.
                        

Youngstown State – One faculty member had release time (1/2 time) to oversee the process.  Not resources to the colleges or units. 



12.  HAS THE ENROLLMENT CHANGED ?

Auburn – Not on account of semesters vs. quarters.

Utah – It dropped the first year and then picked up.  The enrollment here is driven by other factors.  Have many more students enrolled in the summer as many work the slopes in the winter.

University of Georgia – Enrollment capped at 32, 500 students in late 1990’s.  Enrollment increased because of the Hope Scholarship (free tuition).

Minnesota – Pretty much neutral, as far as I can see, but this was a consequence of being careful to design the changes with that in mind, including degree requirements, and credit allocations.

Toledo - Probably stopped a long term decline.

Youngstown State – Dropped a little because students hurried to graduate.  Enrollment has since increased every year except for a small decline in fall of 2005.

13.  WHAT DO YOU REGRET ABOUT THE CHANGE ?

Auburn – Not much.

Utah – Ten week courses are a more natural fit to many students’ attention spans.  We notice an obvious sag in students in the 12th week (as well as in professors).  There is less flexibility.  We have tried to implement half semester courses, but these are not popular and too short.

University of Georgia – University has no regrets.

Minnesota – The only real down side was the amount of time that was devoted to the transition.  It was huge.

Toledo -  Regrets – we have very few.  We were forced into quarters when we became a state university in 1967 (?)  Sometime after that the state removed that requirement and Miami returned to the standard of semesters.  Our other local large university, Bowling Green State University, also moved to semester many years before us.  When students raised questions about moving to semesters, my standard answer was that they are familiar with semesters since almost all high schools use that calendar (i.e. dividing the year in half, sometimes with a further division of half-but final exams on a semester basis).  Of course the high school year spans more weeks, but it is still primarily a year of two terms.

Youngstown State – Lost September for research.  Gained June, but June is filled with Summer School and research time is lost there.  It is more common now to have a faculty member teach 4 classes at one time (4x3sh=12) where they used to teach 3 at a time (3x4qh).  Many 4qh courses became 3sh courses.  Since the meeting times were unchanged, the administration claims this is the exact same amount of work.  Apparently teaching requires no time of a faculty member outside of the classroom.
